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INTRODUCTION 
Some authorities in the field of reading have come to 
the conclusion that there is no one cause for reading dis-
ability. Others indicate that reading difficulties usually 
have multiple causes and that rarely, if ever, can they be 
traced to one particular cause. 
According to Triplett: 
Children with reading difficulties can be dis-
covered by using standardized tests of reading 
achievement and comparing these results with in-
telligence scores. Many tests, standard and infor-
mal, have been devised to discover types of reading 
errors at various grade levels. 
Preparing individual work plans, and getting 
satisfactory results in teaching, depend on a full 
knowledge of types of errors pupils make and the 
kind of weakness they show.! 
This study is an attempt to survey the reading 
achievement of children in grades one through three of a four-
teen-room elementary school so that an adequate reading pro-
gram may be planned. 
In the early stage of r~ading development, reading has 
many important aspects and plays. an important part in life. 
A retarded child's condition is not always an innate 
one, and in many cases can be overcome. Remedial procedure, 
!Maxine Juanita Triplett, ''An Analysis of Reading in 
Grades Four, Five, and Six in a Mississippi Schooltt (unpub-
lished Master's thesis, Boston University, 1961). 
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therefore, must be directed at the cause of the child's re-
tardation. 
-~ =c=====o-= -- --
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CHAPTER I 
SUMMARY OF PREVIOUS RESEARCH 
Since a large part of the instructional program in the 
primary school is based on reading, this area becomes highly 
significant when considering or estimating pupil achievement. 
The importance of developing proper skill in reading, however, 
does not terminate at the conclusion of the primary grades nor 
do these tools cease to be necessary or useful in adult life. 
Greene points out: 
The necessity for a high level of reading ability 
on the part of all children is more readily realized 
when it is recognized that a majority of the vast bulk 
of facts they are supposed to master are obtained from 
books, or at least as a result of reading. The real 
significance of the matter is seen in the fact that 
there is overwhelming evidence of a generally lew level 
of reading ability on the part of these individuals who 
must use it so consistently. 1 
Unfortunately for some pupils, a scholastic deficiency 
may be attributed to a lack of mental ability rather than to 
the real cause, that of a reading difficulty. If this condi-
tion exists during the initial stages of reading and continues 
without being detected, a severe penalty is imposed upon the 
child. With some proper analysis, either formal or informal, 
1Harry A. Greene, Albert N. Jorgenson, and J. Raymond 
Gerberch, Measurement and Evaluation in the Elementary School 
(Longmans, Green and Company, 1942). 
-=-=--=--
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this condition might well prevail throughout the educational 
career of a pupil. 
Sullivan states in the Analysis of Reading Diffi-
culties: 
Most reading difficulties are recognized by the 
classroom teacher or revealed by a low score on an 
achievement test. The particular type of difficulty 
may be determined by a diagnostic test. The types 
of difficulty may be one or any combination of the 
following: 
1. Inabilities in visual discrimination 
2. Inabilities in auditory discrimination 
3. Inabilities to use visual memory 
4. Inabilities to use auditory memory 
5. Inabilities to use kinesthetic ability 
A more specific listing includes: 
1. Failures in word analysis 
2. Failures in sight vocabulary 
3. Failures to make transfer 
4. Failures to use source material 
5. Failures in oral reading (phrasing) 
6. Failure to alphabetize. 1 
Training in word analysis is important because without 
this ability it is impossible for children to gain real inde-
pendence in reading. As Gray states it: 
1Helen B. Sullivan, in her Co~se, "Improvement of 
Reading," School of Education, Boston University, 1946. 
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Unless children are taught some workable tech-
nique for attacking new words independently, their 
only alternatives when reading or studying on their 
O\m are: to guess at words that are not in their 
sight vocabulary, to seek out adults and ask for 
help, or to skip the new words entirely without at-
tempting to determine what they may be, or how they 
affect the sense of what is being read. 1 
A study by Payne shows an analysis in word recognition 
known as reversals, omissions, insertions, or substitutions. 
The findings indicate that these errors are common to all 
readers whether average, below average, or superior. 2 
There have always been children with reading diffi-
culties, but in former years most of these children left school 
at the earliest possible chance. 
According to Monroe: 
Reading errors may direct remedial work to spe-
cific points of difficulty. An analysis of reading 
errors does not always indicate the cause of the 
reading difficulty, since two children may make the 
same reading errors for entirely different reasons. 
In each case, however, the errors must be eliminated 
before accurate and fluent reading can be achieved. 3 
Schools began to identify and diagnose reading dis-
abilities and to give instruction to correct or alleviate these 
disabilities. 
1William s. Gray, Developing Word Attack Skills, Grades 
One to Three (New York: Scott Foresman and Company, 1947). 
2cassie Spencer Payne, "The Classification of Errors in 
Oral Reading," Elementary School Journal, (October, 1930), 
142-146. 
3Marion Monroe, "Diagnosis and Treatment of Reading 
Difficulties," Educational Diagnosis, Thirty-fourth Yearbook 
of the National Society for the Study of Education (Chicago, 
Ill.: University of Chicago Press, 1935), p. 238. 
T 
-6-
Robinson found that fifty per cent of the cases she 
studied had visual deficiencies which contributed to reading 
failures. Thus she concluded that because of the high numbers 
of visual defects in examined reading cases it is recommended 
that all cases involving reading failure should be checked for 
1 
visual defects. 
Eames, in a random sampling on one hundred reading 
failure cases, found that "fifteen per cent were born pre-
maturely." He also discovered that the greatest difference 
was in the presence of neurological lesions. 2 
Durrell says: 
It is common to assume that when a child's 
achievement in a subject is low, the reason for 
failure is to be found in the child's lack of mental 
capacity or general intelligence. High achievement 
is attributed to excellent teaching or to high in-
telligence, depending upon the modesty of the teacher 
or supervisor. 3 
Emotional disturbances may be the causes, concomitants 
or results of reading difficulties. The following quotation 
of Helen Robinson's helps to illustrate this statement. 
1Helen Robinson, Why Pupils Fail in Reading (Chicago: 
University of Chicago Press, 1946), p. 218. 
2Thomas H. Eames, "Comparison of Children of Premature 
and Full Time Birth Who Fail in Reading," Journal of Educa-
tional Research, XXXVIII (March, 1945), 506-508. 
3 Donald D. Durrell, Improvement of Basic Reading 
Abilities (Yonkers-on-Hudson, N.Y.: World Book Company, 1940), 
p. 43. 
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The potential reading failure may enter school 
as an unhappy child who cannot free his energies for 
learning, or he may enter as a happy, well-adjusted 
child who fails to learn to read and becomes mal-
adjusted because of his failure. 1 
Among the emotional disturbances that may cause read-
ing failure are those listed by Monroe: 
"1. Overprotection by parents, often by the mother. 
A child who is kept unduly dependent on adults 
may feel that learning to read is an impossible 
task to undertake alone. 
2. Faulty training in the home. A child accustomed 
to unwise training methods, to inconsistent and 
unpredictable occurrences at home, may find it 
very difficult to make adjustments to the authori-
tative direction and systematic order of affairs 
at school. 
3. Unfair pressures by adults. A child who is urged 
to read before he is ready, to use materials beyond 
his ability, to do as well as a brother, a sister, 
or some other child who is making or has made 
better progress in reading, may develop feelings 
of defeatism, resentment, or antagonism that pre-
2 
vent him from making normal reading progress." 
!Helen M. Robinson, "Some Poor Readers Have Emotional 
Problems," The Reading Teacher, VI (May, 1953), 25. 
2Marion Monroe, op. cit., pp. 214-215. 
II 
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Causes of these failures to establish a sight vocabu-
lary are not always clearly understood. According to Durrell, 
the factors contributing to failures in word recognition are: 
"1. The introduction of too many new words with 
each lesson 
2. Lack of meaning of words for the child 
3. Poor visual discrimination 
4. Uninteresting material or method of presenta-
tion. " 1 
Children in the remedial class must feel that the read-
ing activity has purpose. He is so used to formal work and 
failure, that his purpose must satisfy immediate needs as well 
as be purposeful and meaningful. The teacher then needs to 
use interesting devices, vary her techniques, and use differ-
ent approaches so that the instruction is able to hold the 
child's interest. 
Gray, in his survey, found thirty per cent of the 
teachers he observed were using methods of the turn of the 
century. He found only forty per cent of the teachers teach-
ing the aspects of silent reading, and only twenty per cent 
teaching children to read content material. 2 
1Durrell, op. cit., p. 135. 
2william s. Gray, "Changing Conception of Basic In-
struction in Reading," Basic Instruction in 
tary and High Schools, LXV Ch1cago, Ill.: 
Chicago Press) (October, 1948), 1-6. 
------
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Material for remedial instruction should be the ma-
terial the child is able to read rather t han the material he 
-
should be able to read. 
In order to know the interests of the children, the 
classroom teacher must study the child. Concerning this, 
Smith says we need to know the urges that send children to 
books for satisfaction and stimulation, and the immediate in-
terests that furnish leads for reading guidance. She states 
also that an account should be made of the things that occur 
1 
in the child's experience to help in the approach to reading. 
Yoakman feels that many schools do not give adequate 
practice in reading for information. He comments further that 
"because the practice on basal reading skills is concentrated 
on the story material, the result is that children do not 
2 
learn to read." 
Bond reports that: 
In order to become a more independent reader 
the child must build certain skills and techniques 
of word recognition. First, one must have at com-
mand the meaning of the recognized words, second, 
one must have ability to interpret printed symbols 
into meanings, third, there must be ability to retain 
the impression of those symbols. 3 
1Dora V. Smith, "Stimulating Interests and Appreciation 
Through Reading," The Elementary .English Review, XVII (May, 
1940), 171-176. 
2Gerald A. Yoakman, Basal Reading Instruction (New York: 
McGraw-Hill Book Company, Inc., 1955), p. 249. 
3Guy L. Bond and .Eva Bond, Teaching the Child to Read 
(Macmillan Company, 1948), pp. v-338. 
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Among the various types of poor readers probably the 
most striking are those of normal mentality, who after one or 
more years of instruction have practically no ability to 
recognize the printed word, and profit very little by inten-
sive application of the usual method in reading. 
Sullivan asks: "Is failure in reading due to the lack 
of mental capacity, physical disabilities, or confusion in the 
learning process?" She defines reading as the process of in-
terpreting written symbols, so it would seem that retardation 
in the mechanics of reading could best be measured by com-
paring reading achievement with the capacity of the individual 
1 for understanding spoken language. 
Durrell has this to say on the same subject: "Many 
confusions seem to be caused by starting to teach the subject 
to the child before he has an adequate background to learn at 
2 
the normal rate." 
To know tbat a child reads poorly is not enough. Many 
factors may operAte in causing his retardation. Chief among 
these factors as listed by Williams are: 
"1. Language 
2. Physical defects, such as poor eyesight 
1Helen Blair Sullivan, "A New Method of Determining 
Capacity for Reading," Education, LIX (September, 1938), 39-
40. 
2
oonald D. Durrell, "Confusion in Learning," Education, 
LII (February, 1932), No. 6, 331. 
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and defective hearing 
3. Faulty reading habits 
1 4. Irregular school attendance." 
Some children have lacked the normal school oppor-
tunities because of many absences from school, or frequent 
transferring from one school to another. 
Cole states: 
There is no one 'cause' for poor reading. More-
over, most possible causes are neither unique nor 
bizarre. They are the same defects and handicaps 
from which the rest of the human race also suffers. 
Even severe visual defects, for instance, do not 
necessarily keep children from reading. • • • At 
the present stage of knowledge one can give only two 
general explanations as to why one child fails to 
learn and an equally handicapped pupil gets along all 
right. First, some children learn early to compen-
sate for a defect, thus avoiding some of its direct 
effects and almost all of its emotional concomitants, 
second, one constellation of difficulties may pre-
vent learning, while another that looks equally severe 
from outside, does not--and nobody knows why. 2 
Betts classified reading difficulties as: 
••• specific reading difficulty and general 
reading difficulty. No one pattern can be set up 
for the analysis of all reading difficulties, and 
the analysis of a case of reading disability calls 
for an inventory of oral and silent reading habits 
and certain individual capacities. The testing pro-
gram should be designed to define the specific nature 
of the difficulties. 3 
!Gertrude Hazen Williams, nperceptual Difficulties in 
Reading" (unpublished Master's thesis, Boston University,l934). 
2Luella Cole, The Elementary School Subject (New York: 
Rinehart and Company, Inc., 1946), p. 163. 
3Emmitt A. Betts, The Prevention and Correction of 
Reading Difficulties (New York: Row Peterson and Company, 
1936). 
---=-
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About this Russell, Karp, and Kelly say: 
The purposes for diagnosis are: (1) to esti-
mate the pupil's general reading status, (2) to find 
the specific nature of reading deficiencies, and 
(3) to discover possible causes of difficulties. The 
possible cause may be found from examination of physi-
cal aspects (such as hearing and vision) and from ob-
servation of performances, (a) on a series of diag-
nostic tests, (b) in the classroom. 1 
Durrell states: "The purpose of informal tests, sup-
plemented by observation, will yield diagnosis of needs that 
will be of practical use in meeting individual differences. 
The most important outcome is the knowledge of specific faulty 
habits of the pupils. n 2 
Reading tests in general serve two main purposes--meas-
urement of achievement or diagnosis. 
Gray states that: 
A review of current reading tests shows that they 
represent widely different types or phases of reading 
ability. Among the phases of reading measured by 
standard tests are: (1) accuracy of word recognition, 
(2) rate and accuracy of oral reading, (3) rate of 
silent reading, and (4) comprehension in silent read-
ing.3 
Williams says: "Different investigators have often 
succeeded in overcoming what seemed at first to be insurmount-
1o. H. Russell, E. E. Karp, and Edward Kelly, Remedial 
Aid Through the Grades (New York: Bureau of Publication, 
Teachers College, Columbia University, 1938), pp. 2-3. 
2Donald D. Durrell, Improvement of Basic Reading Diffi-
culties (New York: World Book Company, 1940), pp. 18-64. 
3william s. Gray, Summary of Investigation Relating 
to Reading (Chicago, Ill.: University of Chicago Press, 1925), 
p. 275. 
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able difficulties, by using their ingenuity. This experience 
encourages us to believe that in very many cases in which a 
child seems to be failing to learn to read, there is a way of 
1 
helping him, if sufficient thought and effort are expended. tt 
An investigation of the child's physical and emotional 
make-up helps to find possible causes so that these may be 
remedied before a difficulty arises. 
Monroe and Backus state: 
Poor motor control is often observed with children 
who show the following characteristics in reading: 
a. Excessive reversals and repetition 
b. Line skipping and losing place 
c. Erratic, impulsive behavior with frequent 
failure to attend to reading for more than 
brief periods 
d. Variations in the rate of reading, such as 
a very slow rate or impulsively rapid, jerky 
or spasmodic reading 
e. Stammering during reading 
f. Erratic, uncontrolled eye movements 
The difficulties in motor control which affect 
reading arise from many causes: birth injuries and 
illness ••• glandular disorder ••• chorea ••• 
poor coordination through change of handedness or 
failure to develop a preference for one side of the 
body may also affect reading. 2 
Gates states that: ''Reading and other learning diffi-
culties may be caused by many different factors, and I have 
1Williams, op. cit., p. 33. 
2Marion Monroe and Bertie Backus, Remedial Reading 
(Boston: Houghton Mifflin Company, 1937), pp. 19-20. 
-14-
little patience with those Who insist they have found the one 
or even the main cause of reading disability. Almost any de-
ficiency can cause reading di ff icul ty. "l 
An alert, conscientious teacher with the aid of spe-
cialists and parents may be able to prevent the development of 
some reading difficulties. 
According to Murphy, ''Many children have difficulty in 
reading because they lack the ability to see and hear likeness 
and difference in the visual form of words." She also states: 
II "The lack of auditory discrimination--that is, the power to 
distinguish similarities and differences in the visual farm of 
words--appear to be two causes for confusion in beginning read-
2 
II 
ing." 
The chief causes of reading difficulties cited by 
Burton include: "(1) low intelligence, (2) emotional disturb-
ance and personality maladjustments, (3) physical deficiencies, 
defects, and differences, and (4} inadequate guidance and 
3 
teaching." 
Blanchard shows the relationship which exists between 
the emotional child and his teacher: " • • Children burdened 
1Arthur I. Gates, "Pedagogical Concepts," Journal of 
Orthopsychiatry, XVII (July, 1947), 391-393. 
2Helen A Murphy, "Evaluation of the Effect of Specific 
Training in Auditory and Visual Discrimination on Beginning 
Reading" (unpublished Doctor's dissertation, Boston University, 
1943), p. 11. 
3
william H. Burton, Reading in Child Development (New 
York: Bobbs Merrill Company, Inc., 1956), pp. 589-590. 
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with conflicting feelings which they are unable to integrate 
and with an excessive amount of repressed hostility and aggres-
sive impulses are unable to enter into relationships with 
other people with real affection and positive feelings." She 
then states, ''A negative attitude of the child may be trans-
ferred to the teacher, and a decrease in interest results, 
1 
bringing a refusal to learn by the child." 
In a study by Witty and Kopel at Northwestern Univer-
sity Psycho-Educational Clinic it was found that fully fifty 
per cent of seriously retarded readers are characterized by 
fears and anxieties so serious and far-reaching that no pro-
gram of re-education could possibly succeed which did not aim 
to re-establish self-confidence and to remove anxieties. 2 
In Bennett's study 100 children whose reading progress 
fell behind others were matched with classmates of normal read-
ing ability. The following psychological conclusions were 
noted: 
1. Some possibility that the position of the 
eldest child in the family is propitious 
to good reading 
2. An inactive and solitary life may be more 
common among poor readers. 
3. Poor readers tend to regard school as un-
1Phyllis Blanchard, "Reading Disabilities in Relation 
to Differences of Personality and Emotional Development," 
Mental Hygiene, XX (July, 1936), 441. 
2Paul Witty and David Kopel, Reading and the Educative 
Process (Boston: Ginn and Company, 1939), p. 231. 
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pleasant and difficult to face.l 
In a study of 315 children in grades thre e , four, and 
five, Ladd cited the following conclusion: "A slight and not 
reliable tendency has appeared for g ood reading achievement to 
be associated with desirable traits or conditions, as better 
socio-economic status, absence of foreign language in the home, 
and better personality adjustment. 2 
Robinson maintains that maladjusted homes or unsatis-
factory interfamily relationship are considered causes of read-
ing failures. Severe emotional maladjustments were found to be 
treated casually in a third of the cases studied. She found 
3 
that inappropriate methods were used in the class she studied. 
The problem of the future in regard to reading diffi-
culties can only be met adequately by the determination of the 
teacher to study the reading problem zealously and thus be 
able to apply the results of scientific studies in improving 
and refining her technique of teaching. 
1chester c. Bennett, An Inquiry into the Genesis of 
Poor Readin§, New York: Teachers College Contribution to Edu-
cation, 193 , No. 755, p. 122. 
2Margaret Ladd, The Relation of Social, Economic, and 
Personal Characteristics to Reading Ability, New York: Teachers 
College Contribution to Education, 1933, No. 582, p. 87. 
3Helen M. Robinson, ncauses of Reading Failure,'' 
Education, LXVII (March, 1947), 6. 
II 
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CHAPTER II 
PLAN OF PROCEDURE OF STUDY 
This study is an attempt to survey the reading achieve-
ment of children in seven classrooms, three of grade one, two 
each of grades two and three. The population included 200 
children in all grades. There were 61 children in grade one, 
35 boys, 26 girls; grade two had 69 children, 34 boys, 35 
girls; grade three had 70 children, 33 boys and 37 girls; all 
in a large elementary school in a small industrial town in 
North Central Mississippi. 
In order to conduct the study it was necessary to se-
lect standard tests for use in testing, to develop informal 
measures when necessary, and to secure a population. 
1. Standard Tests 
Standard tests were used to measure mental ability and 
reading achievement. 
Otis Quick-Scoring Mental Ability Test, New Edition 
1 
ALPHA Form As was used in this study. It measures mental 
ability - thinking power or the degree of maturity of the mind. 
The short form yields only one IQ, though including both verbal 
1
otis Quick-Scoring Mental Ability Test, New Edition 
ALPHA Form As, Harcourt, Brace & World, Inc., New York, 1937. 
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and non-verbal material. The items are entirely pictorial and 
geometric; it represents a selection of 45 items. 
There are two sets of directions, each referring to 
the same set of pictures. The first set of directions con-
stitutes what is referred to as the "non-verbaln part of the 
test. The second set of directions comprises what is called 
the "verbal" part of the test. 
The test is very easily scored by means of a special 
scoring key. By this device the right answers may be counted 
without marking the items right or wrong. 
Reading Achievement was measured on the Durrell-Sulli-
van Reading Capacity and Achievement Test Primary Form A. 1 
This test consists of two tests: 
Durrell-Sullivan Reading Capacity test. (Hearing Com-
prehension). This test measures comprehension of spoken 
language and is composed of two subtests. 
(a) Word Meaning--Hearing vocabulary is measured by having 
the child find pictures which illustrate words. 
(b) Paragraph Meaning--This test consists of a series of 
paragraphs graded in difficulty; each is accompanied 
by a group of pictures illustrative of possible 
phases of the story. 
1ourrell-Sullivan Reading Capacity and Achievement 
Test Primary Form A, Harcourt, Brace & World, Inc., New York, 
1937. 
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Durrell-Sullivan Reading Achievement Test 
(a) Word Meaning--This is a reading vocabulary test. It 
is multiple choice in form, and closely parallels 
the Word Meaning Test of the Reading Capacity Test. 
(b) Paragraph Meaning--This test consists of nine para-
graphs graded in difficulty, which parallels closely 
the Paragraph Meaning Test of the Reading Capacity 
Test. Each paragraph is measured by five multiple-
choice questions. 
2. Informal Tests 
Informal tests with directions for administering and 
scoring were constructed by the writer following instructions 
. 1 in Improving Reading Instruct1on. 
Listening Comprehension 
Three selections in reading were chosen to measure com-
prehension for grades one, two, and three. The children were 
asked to listen to a selection read to them by their teacher. 
A multiple-choice type test accompanied each selection. The 
multiple-choice tests were constructed to measure ideas re-
tained from listening. A sheet of paper was placed on each 
child's desk. The children were told not to turn it over until 
told to do so. This was given by the classroom teachers. At 
1 Donald D. Durrell, Improving Reading Instruction 
(World Book Company, 1956), pp. 100-114. 
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the end of the selection the children were told to turn their 
papers over and as each question was read by the teacher to 
circle the letter that answered the questions on their paper. 
Samples of the items for each grade follow. 
Grade 1 
Selection: Bunny Boy 
One day when Dick woke up he could hear the rain 
splashing on the roof. 
Question: Dick could hear rain splashing on the 
a. street b. roof c. window 
Answer a, b, c 
Grade 2 
Selection: Looking For A Home 
Question: 
Answer: 
The big pumpkin which grew outside the wall in a 
field was lonely. A little black kitten was 
lonely, too. 
The pumpkin saw a lonesome 
a. dog b. cow c. kitten 
a, b, c 
!I 
II 
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Grade 3 
Selection: A Quick-Running Squash 
Question: 
Answer: 
Charles' father gave him land for a garden 
of his CMn. 
Charles' father gave him 
a. land b. car c. bicycle 
a, b, c 
Complete test with directions for administering may 
be found in the Appendix. 
Learning Rate 
Ten words for each grade were selected which were not 
in the reading vocabulary to determine learning rate for 
grades one, two, and three. The classroom teacher presented 
these words as in regular class, allowing 20 minutes for pre-
sentation and practice. At the end of an hour they were 
tested individually on the words and the number remembered was 
recorded as his learning rate. 
List for: 
Grade 1 
sandwich 
freight 
excuse 
magazine 
camel 
envelope 
biscuit 
mattress 
toothbrush 
straighten 
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Grade 2 and 3 
aisle 
ceremonies 
dignified 
rheumatism 
blanket 
impulse 
mosquitoes 
traffic 
several 
hospital 
I' 
__ j 
II 
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Hearing Sounds in Words 
Words for Part A 
2. cup 10. fountain 
3. dog 11. vocation 
4. garden 12. polish 
5. recess 13. absent 
6. noise 14. handle 
7. lemon 15. every 
8. bacon 16. olive 
9. machine 17. waste 
18. supper 
Words for Part B 
2. until 10. present 
3. visit 11. cabinet 
4. wonder 12. famous 
5. railroad 13. motor 
6. company 14. shovel 
7. between 15. break 
8. happen 16. thicken 
9. pretty 17. drink 
18. child 
-24-
Words for Part c 
2. sporadic 7. exemplify 
3. starlight 8. indenture 
4. continuous 9. envelopment 
5. fortunate 10. elocutionist 
6. twinflower 11. benevolent 
12. unqualified 
A check list for recording oral reading abilities and 
instructional needs was constructed and given the classroom 
teachers of the grades, and used over a period of six weeks to 
observe the children during the regular oral reading periods. 
Each child was asked to read a paragraph or several paragraphs. 
As he read, difficulties were checked by the teacher on a 
chart provided by the writer . 
A complete set of these tests will be found in the 
Appendix. 
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CHAPTER III 
ANALYSIS OF DATA 
The data were analyzed to discover: 
1. The range of Mental and Achievement Scores for 
each grade. 
2. The scores on all of the informal measures used 
for all grades 
Table 1 shows the distribution of chronological ages 
by grades. 
Table 1.--Chronological Age by Grades 
Grade Age ·Total Tested 
6 7 8 9 10 11 
1 42 14 5 61 
2 39 22 4 4 69 
3 1 45 15 6 3 70 
200 
The children in grade one ranged from six to eight 
years of age, in grade two from seven to ten, in grade three 
from seven to eleven. 
- -
---
-27-
II 
Name of Test 
Otis Quick-Scoring Men-
tal Ability Tests: New 
Edition Form As 
Durrell-Sullivan Read-
ing Capacity and 
Achievement, Form A 
Observation Check List 
Informal Teacher made 
ILLUSTRATION OF TEST PLAN 
Purpose of Test 
To test mental ability 
To measure achievement 
in reading 
To analyze reading 
difficulties 
To check comprehension 
in oral reading 
Items Tested 
Non-verbal 
Verbal 
Word meaning 
Paragraph meaning 
See check list 
Capital and lower 
case letters shown 
Capital and lower 
case letters named 
Auditory perception of 
beginning sound 
Visual discrimination 
Hearing sounds in 
words 
Listening compre-
hension 
Learning rate 
Grade 
1 
2 and 3 
2 and 3 
1 
1 
1 
2 and 3 
2 and 3 
2 and 3 
1, 2, 3 
--
I 
t\) 
00 
I 
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Table 2 shows the distribution of mental ability test 
scores for grade one from the Otis Quick-Scoring Mental Ability 
Test. 
Table 2.--Distribution of Mental 
Ability Scores 
N 
56 - 58 1 
53 - 55 0 
50 - 52 1 
47 
- 49 1 
44 - 46 5 
41 
- 43 5 
38 
- 40 7 
35 - 37 9 
32 - 34 7 
29 - 31 8 
26 - 28 9 
23 
- 25 3 
20 - 22 2 
17 - 19 1 
14 - 16 1 
11 - 13 0 
8 - 10 1 
61 
Mean 36.23 
The scores for grade one ranged from 8 to 57. The 
mean score was 36.23. There were eight children with IQ of 70 
and below. There were eleven children in grade one with IQ of 
101 or more. 
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Table 3 shows the distribution of scores on the Word 
Meaning Test of the Durrell-Sullivan Reading Capacity Test for 
grades two and three. 
Table 3.--Distribution of Scores on 
the Word Meaning Test of the Durrell-
Sullivan Reading Capacity Test for 
Grades 2 and 3 
N 2 3 
39 1 
38 1 
37 4 
36 0 
35 2 
34 4 
33 1 2 
32 1 2 
31 1 2 
30 3 6 
29 3 4 
28 1 3 
27 1 3 
26 7 9 
25 10 2 
24 6 4 
23 3 2 
(concluded on next page) 
-31-
Table 3--Continued 
N 2 3 
22 4 3 
21 5 3 
20 4 2 
19 1 3 
18 2 2 
17 1 2 
16 3 4 
15 2 
14 1 
13 1 
12 1 
11 1 
10 2 
9 1 
8 2 
69 70 
Mean 21.90 26.71 
S.D. 6.09 6.21 
The scores ranged from 8 to 33 for grade two, and 16 to 
39 for grade three. The means were 21.90 and 26.71. 
--
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Table 4 shows the distribution of scores on the Para-
graph Meaning Test of the Durrell-Sullivan Reading Capacity 
Test for grades two and three. 
grade 
t= 
The 
three 
Table 4.--Distribution of Scores on 
the Paragraph Meaning Test of the 
Durrell-Sullivan Reading Capacity 
Test for Grades 2 and 3 
N 2 3 
29 1 
28 0 
27 1 
26 3 
25 2 5 
24 2 3 
23 1 6 
22 3 1 
21 2 5 
20 2 8 
19 1 3 
18 2 9 
17 6 8 
16 9 5 
15 3 7 
14 9 1 
13 8 0 
12 2 1 
11 3 0 
10 6 2 
9 1 0 
8 1 1 
7 1 
6 2 
5 2 
69 70 
Mean 14.74 19.29 
S.D. 4.87 4.25 
scores for grade two ranged from 5 to 25, and for 
from '8 to 29. The means were 14.74 and 19.29. 
---
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Table 5 shows the distribution of scores on the Word 
Meaning Test of the Durrell-Sullivan Reading Achievement Test 
for grades two and three. 
Table 5.--Distribution of Scores on 
the Word Meaning Test of the Durrell-
Sullivan Reading Achievement Test for 
N 
25 
24 
23 
22 
21 
20 
19 
18 
17 
16 
15 
14 
13 
12 
11 
10 
9 
8 
7 
6 
5 
4 
3 
2 
1 
Mean 
s.o. 
Grades 2 and 3 
2 
2 
1 
3 
1 
1 
4 
3 
2 
2 
1 
1 
1 
7 
1 
3 
7 
6 
6 
3 
6 
5 
1 
2 
69 
10.16 
6.04 
3 
1 
0 
0 
1 
1 
1 
0 
2 
4 
2 
5 
9 
2 
0 
3 
7 
5 
7 
4 
4 
0 
0 
2 
5 
5 
70 
11.49 
5.57 
The scores ranged from 1 to 23 for grade two, and 1 to 
25 for grade three. The means were 10.16 and 11.49 for grades 
two and three respectively. 
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Table 6 shows the distribution of scores on the Para-
graph Meaning Test from the Durrell-Sullivan Reading Achieve-
ment Test for grades two and three. 
Table 6.--Distribution of Scores on 
the Paragraph Meaning Test of the 
Durrell-Sullivan Reading Achieve-
ment Test for Grades 2 and 3 
N 
15 
14 
13 
12 
11 
10 
9 
8 
7 
6 
5 
4 
3 
2 
1 
Mean 
S.D. 
2 
1 
1 
4 
4 
4 
8 
16 
9 
5 
11 
6 
69 
4.70 
2.41 
3 
1 
1 
2 
0 
6 
4 
6 
8 
7 
12 
5 
8 
3 
4 
3 
70 
6.80 
3.18 
The scores for grade two ranged from 1 to 11, and for 
grade three from 1 to 15. The means were 4.70 and 6.80 for 
grades two and three respectively. 
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Table 7 shows the distribution of scores for grade one 
on the test identifying lower-case letters. 
Table 7.--Distribution of Scores 
on Test Identifying Lower-case 
Letters, Grade 1 
N 
26 
25 
24 
23 
22 
21 
20 
19 
18 
17 
16 
15 
14 
13 
12 
11 
10 
9 
8 
7 
6 
5 
4 
Mean 
S.D. 
3 
3 
5 
3 
0 
3 
2 
0 
3 
2 
4 
4 
4 
2 
3 
3 
3 
2 
3 
4 
1 
1 
3 
61 
15.05 
6.53 
The scores for grade one ranged from 4 to 26. The 
mean was 15.05 for grade one. 
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Table 8 shows the distribution of scores for grade one 
on the test identifying capital letters. 
Table B.--Distribution of Scores 
on Test Identifying Capital Let-
ters, Grade 1 
N 
26 
25 
24 
23 
22 
21 
20 
19 
18 
17 
16 
15 
14 
13 
12 
11 
10 
9 
8 
7 
6 
5 
4 
3 
Mean 
S.D. 
3 
1 
4 
3 
0 
3 
2 
2 
5 
3 
2 
4 
3 
4 
2 
2 
3 
2 
2 
2 
2 
1 
2 
4 
-
61 
14.72 
6.72 
The scores for grade one ranged from 3 to 26. The 
mean was 14.72 for grade one. 
=--===IF===---=----=--
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Table 9 shows the distribution of scores for grades 
two and three on the test on visual discrimination of words. 
Table 9.--Distribution of Scores on 
Visual Discrimination of Words Test, 
Grades 2 and 3 
N 
27 
26 
25 
24 
23 
22 
21 
20 
19 
18 
17 
16 
15 
14 
13 
12 
11 
10 
Mean 
S.D. 
2 
1 
2 
3 
1 
1 
4 
3 
6 
7 
8 
10 
4 
2 
2 
1 
3 
69 
16.68 
3.92 
3 
2 
3 
2 
3 
2 
4 
4 
2 
3 
8 
9 
12 
7 
6 
2 
1 
70 
18.36 
3.96 
The scores for grade two ranged from 10 to 25, and for 
grade three from 12 to 27. The means were 16.68 and 18.36 
respectively. 
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Table 10 shows the distribution of scores for grades 
two and three on tests on Hearing Sounds in Words, Part A. 
Table 10.--Distribution of Scores 
on Tests on Hearing Sounds in Words, 
Part A, Grades 2 and 3 
N 
17 
16 
15 
14 
13 
12 
11 
10 
9 
8 
7 
6 
5 
4 
3 
2 
1 
Mean 
S.D. 
2 
1 
1 
1 
2 
3 
4 
5 
3 
5 
6 
11 
9 
5 
4 
5 
2 
2 
69 
7.74 
3.5 
3 
2 
5 
3 
5 
6 
6 
8 
3 
10 
9 
7 
6 
70 
9.40 
3.0 
The scores ranged from 1 to 17 for grade two, and 5 to 
16 for grade three. The means were 7.74 and 9.40 for grades 
two and three respectively. 
-39-
Table 11 shows distribution of scores for grades two 
and three on tests on Hearing Sounds in Words, Part B. 
Table 11.--Distribution of Scores 
on Tests on Hearing Sounds in Words, 
Part B, Grades 2 and 3 
N 
15 
14 
13 
12 
11 
10 
9 
8 
7 
6 
5 
4 
3 
2 
1 
Mean 
S.D. 
2 
1 
0 
3 
2 
2 
5 
3 
4 
6 
12 
9 
10 
7 
2 
3 
69 
6.33 
3.2 
3 
1 
2 
4 
3 
3 
7 
8 
12 
9 
10 
4 
3 
70 
8.71 
2.6 
The scores ranged from 1 to 15 for grade two, and from 
4 to 15 for grade three. The means were 6.33 and 8.71 for 
grades two and three respectively. 
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Table 12 shows distribution of scores for grades two 
and three on tests on Hearing Sounds in Words, Part c. 
Table 12.--Distribution of Scores 
on Tests on Hearing Sounds in Words, 
Part C, Grades 2 and 3 
N 
31 
30 
29 
28 
27 
26 
25 
24 
23 
22 
21 
20 
19 
18 
17 
16 
15 
14 
13 
12 
11 
Mean 
S.D. 
2 
1 
2 
4 
3 
4 
2 
2 
2 
3 
5 
5 
6 
7 
8 
4 
5 
4 
2 
69 
19.27 
4.6 
3 
1 
1 
2 
3 
2 
4 
2 
1 
3 
1 
4 
3 
5 
8 
9 
11 
4 
2 
1 
2 
1 
70 
19.57 
5.1 
The scores ranged from 12 to 29 for grade two, and from 
11 to 31 for grade three. The means were 19.27 and 19.57 for 
grades two and three respectively. 
,, 
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Table 13 shows the distribution of scores for grade 
one on the Auditory Perception of Beginning Sounds, Informal 
Test. 
Table 13.--Distribution of Scores 
on Informal Test of Auditory Per-
ception of Beginning Sounds in 
N 
14 
13 
12 
11 
10 
Mean 
S.D. 
9 
8 
7 
6 
5 
4 
3 
Grade 1 
5 
4 
2 
6 
8 
5 
9 
7 
7 
2 
5 
1 
61 
8.66 
2.88 
The scores for grade one ranged from 3 to 14 with a 
mean of 8.66 
one, 
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Table 14 shows the distribution of scores for 
two, and three on Listening 
Table 14.--Distribution 
ing Comprehension Test, 
N 
10 
9 
8 
7 
6 
5 
4 
3 
2 
1 
Mean 
S.D. 
1 
1 
2 
3 
3 
6 
13 
10 
11 
7 
5 
61 
4.36 
7 
Comprehension Tests. 
of Scores 
Grades 1, 
2 
2 
4 
3 
5 
4 
10 
13 
10 
9 
9 
69 
4.32 
2.55 
on Listen-
2, 
3 
1 
2 
2 
3 
5 
13 
18 
14 
6 
6 
70 
4.17 
1.96 
and 3 
grades 
The scores for all grades ranged from 1 to 10 with 
means of 4.36, 4.32, and 4.17 for grades one, two, and three 
respectively. 
Scores of 8, 9, and 10 were rated as good; 5, 6, and 7 
fair; and 1, 2, 3, and 4 poor. All of the means were fair 
scores. 
one, 
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Table 15 shows the distribution of scores for grades 
two, and three on the Informal Learning Rate Tests. 
Table 15.--Distribution 
Learning Rate Test, 
Scores 
10 
9 
8 
7 
6 
5 
4 
3 
2 
1 
Mean 
S.D. 
1 
2 
3 
2 
5 
6 
12 
15 
7 
6 
3 
61 
4.75 
2.15 
of Scores 
Grades 
2 
3 
2 
4 
4 
5 
12 
16 
12 
6 
5 
69 
4.83 
2.24 
1, 
on 
2, 
Informal 
and 3 
3 
2 
5 
7 
4 
6 
11 
13 
7 
8 
7 
70 
4.8 
2.43 
The scores for all grades ranged from 1 to 10 with 
means of 4.75, 4.83, and 4.8 for grades one, two, and three 
II respectively. Five is an average learning rate. Means for 
all grades were between 4 and 5. 
--~ 
--
- - _jl_ -
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Table 16 shows the types and frequency of errors in 
oral reading for grade two. 
Table 16.--Types and Frequency of Errors in 
Oral Reading, Grade 2 
Types of Errors 
Phrase Reading 
Word by word 
Inadequate phrasing 
Incorrect phrasing 
Voice 
Monotonous tone 
Strained, high pitched 
Too soft, too loud 
Expression 
Number of 
Errors 
39 
37 
31 
23 
21 
13 
Habitual repetition of words 43 
Habitual addition of words 19 
Omission of words 21 
Errors on easy words 30 
Will not try difficult words 35 
Ignores mistakes 29 
Comprehension 
Easy material 23 
Hard material 20 
Total number of errors for Grade 2 384 
- -=--
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Table 17 shows the types and frequency of errors in 
oral reading for grade three. 
Table 17.--Types and Frequency of Errors in 
Oral Reading, Grade 3 
Types of Errors 
Phrase Reading 
Word by word reading 
Inadequate phrasing 
Incorrect phrasing 
Voice 
Monotonous tone 
Strained, high pitched 
Too soft, too loud 
Expression 
Habitual repetition of words 
Habitual addition of words 
Omission of words 
Errors on easy words 
Will not try difficult words 
Ignores mistakes 
Comprehension 
Number of 
Errors 
48 
57 
45 
37 
23 
41 
47 
56 
53 
40 
49 
51 
Easy material 39 
Hard mate~ial 29 
Total number of errors for Grade 3 615 
CHAPTER IV 
SUMMARY AND CONCLUSIONS 
The purpose of this study was to survey the reading 
achievement of children in grades one, two, and three in an 
elementary school in Northeast Central Mississippi. 
Standard tests were used to measure mental ability and 
reading achievement. Informal tests were used to measure capi-
tal and lower case letters, auditory perception of beginning 
sounds, visual discrimination, hearing sounds in words, listen-
ing comprehension, and learning rate. Errors in oral reading 
were checked during instructional periods. 
The testing program began in September and continued 
throughout the first semester. The test results were analyzed 
and the following conclusions may be drawn: 
1. There was a three year range in chronological age for 
grade one, four years for grade two, and five years 
for grade three. 
a . The age range for grade one was from 6 to 8 with 
42 of the 61 at age 6. 
b. The age range for grade two was from 7 to 10 with 
39 at age 7. 
c. The age range for grade three was from 7 to 11 
with 45 at age 8. 
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2. The mental scores had a wide range. 
a. The score range for grade one was from 8 to 57. 
b. There were no zero scores. 
3. The means ranged as follows for reading capacity test: 
4. 
a. The mean scores on word meaning were 21 and 26 
for grades two and three respectively. 
b. The mean scores for paragraph meaning were 14 and 
19 for grades two and three respectively. 
The means ranged as follows for reading achievement: 
a. The mean scores on word meaning were 10 and 11 
for grades two and three respectively. 
b. The mean scores on paragraph meaning were 4 and 6 
for grades two and three respectively. 
5. Identifying lower-case and capital letters named and 
shown; 
6. 
7. 
a. The mean for lower-case letters was 15 for grade 
one. 
b. The mean for capital letters was 14 for grade one. 
The mean scores for visual discrimination of words: 
a. The mean score was 16 for grade two. 
b. The mean score was 18 for grade three. 
The mean scores for auditory perception of beginning 
sounds: 
a. The mean scores for Part A, 7 and 9 for grades 
two and three respectively. 
8. 
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b. The mean scores for Part B, 6 and 8 for grades 
two and three respectively. 
c. The mean scores for Part C, 19 Md 19 for grades 
two and three respectively. 
There was a wide range in listening comprehension. 
a. The means were four for each grade. 
b. Some had perfect scores. 
9. The mean scores for learning rate: 
a. The mean learning rate scores were four for each 
grade. 
b. There were no zero scores, and some were above 
average. 
By testing the children with standard tests it would 
appear that many children are failing to achieve to the level 
of their abilities, and some are expected to achieve beyond 
their capacity. There was a large number of cases of reading 
disability present and there is a need of help. 
The informal tests were analyzed. There were many 
children who were not reading up to level indicated possible 
by learning rate. The analysis of oral reading showed the 
number of errors consistent from grade to grade. 
By using such tests as the ones employed in this study 
it is possible to diagnose difficulties and to design better 
remedial programs for these children. Thoughtful teachers and 
administrators would do well to employ such procedures in their 
I 
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classrooms and schools. It is only in this way that children 
are served in ways that are desirable. 
APPENDIX 
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DIRECTIONS FOR GIVING THE TESTS 
Place test on children's desks. I am going 
to show you some letters. I will show you the first 
one, and you are to find it in the box right below 
your name. It will be right in that first row of 
letters. Here is the first one. (Show 0). See if 
you can find this one. Put your finger on it. (Check 
to see that each child has found the right letter). 
Now draw a little circle around it. (Have them keep 
the circle small. If you wish, illustrate by having 
the first two boxes of letters drawn on the board, 
showing the child what is to be done. Check to see 
if each child has circled the 0.) 
Now move down to the next row. See if you can 
find this letter and draw a circle around it. (Check 
the papers again, helping each child to circle the 
right letter.) 
BOSTON UNIVERSITY 
EDUCATION LIBRA~Y 
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IDENTIFYING CAPITAL LETTERS 
Name Shown Named 
----------------------
D H 0 T E K 0 M 
R X J F v H L B 
L y A E T G c D 
D c s B E w T M 
T v p w K B v L 
c z s u F N G z 
F L H I X J p u 
p E X R T c y A 
L y I F N F w L 
0 s N E G y D 0 
p 0 B u c Q X T 
B z I N G u M J 
A F R B v T K y 
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IDENTIFYING LOWER-CASE LETTERS 
Name Shown Named 
------------------------
h v e m q j e b 
y X j t y X v a 
s w p a t k f 0 
1 r n c 1 m g n 
u i s b e a f s 
d X p f h r j n 
t i e m w h v b 
m f u h u y n c 
h k n r p f 1 b 
p u z y e b g d 
c m t e f t 1 i 
v g z w m g a p 
n i r d q 0 r d 
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HEARING SOUNDS IN WORDS 
Directions - Part A 
Print on the board the letters p, b, t, n, a, just 
as they appear on Line 1 of the child's paper. 
Today we are going to use our eyes and ears to see 
if we can find the right letters in words. Listen and look 
carefully as I say a word. See if you can find the letter 
the word begins with. Listen -- top. What is the first 
letter in top? Draw a circle around it on your paper. 
(Check to see that each child has circled the correct letter.) 
Direct in this way for the rest of the words. 
Directions - Part B 
Move your markers up to Number 1 under the big let-
ter B. (Write on the board the words garrulous, pertain, 
warrant.) 
This time you are to listen for the last sound in 
the word. Listen to this word -- spoon. Which word on the 
board has the same last sound as spoon? Yes, the middle one 
has the same last sound as spoon. Draw a circle around it. 
(Direct in this way for the next five words.) 
On Number 7, you are to listen for both the beginning 
and ending sounds. (Write on the board the following words: 
brethren, noblemen, burlesque.) Which of these words has the 
same beginning and ending sounds as between? (Wait for an-
-55-
swers.) Yes, the first one begins and ends like between. 
Draw a circle around the word on your paper. 
Direct in this way for the remainder of the words 
in Part B. 
Directions - Part C 
Write these letters on the board: ind, r, bl, x, 
t, ing. Then direct as follows: 
Move your markers down to Number 1 under c. Listen 
to this word blinding. Draw circles around all of the 
sounds you hear in blinding. (Circle ind, bl, ing, on the 
board.) Check to see how many circled these sounds. 
Direct in this way for the rest of the words. 
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HEARING SOUNDS IN WORDS, GRADES 2 AND 3 
Name Grade School 
A 
1. p b t n a 
2. 0 p c d t 
3. d f g v h 
4. g k v 1 i 
5. k r b d s 
6. 0 s n b t 
7. y 1 d f g 
8. f t j r b 
9. c d k m i 
10. f v p h e 
11. 1 v n t u 
12. s q r z p 
13. c m a b 0 
14. h m s e w 
15. m v e r a 
16. n e h a 0 
17. w q j n e 
18. j 1 s t y 
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HEARING SOUNDS IN WORDS, GRADES 2 AND 3 (Continued) 
B 
1. garrulous pertain warrant 
2. milligram sweltering shrapnel 
3. chemist sterogram hydrocarbon 
4. ponderous spectacular military 
5. finesse intended rebuff 
6. linoleum periwinkle cacophony 
7. brethren noblemen burlesque 
8. premium gypsy ism glaucoma 
9. hexameter generation hydrogen 
10. proficient presumption dominant 
11. cavalry martinet castanet 
12. filiform felonious deciduous 
13. meander monotony rancor 
14. sheathing shameful collateral 
15. bronchitis platonic breech block 
16. theorem reckon thermion 
17. drammock druidism pyrogenic 
18. eroded chiseled carbon 
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HEARING SOONDS IN WORDS, GRADES 2 AND 3 (Continued) 
c 
1. ind r b1 X t ing 
2. a m sp f d ng 
3. ar k st w ight p 
4. ous b sh th f con 
5. n ck for c1 w ate 
6. in ep ow tw a f1 
7. tion ex pl f h an 
8. ure g d sm k in 
9. op r en a 1 v 
10. e b sp el er ist 
11. ent a be c n v 
12. d un gr qu 1 b 
Score 
A __ _ 
B __ _ 
c __ _ 
Total 
- --
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TEST FOR VISUAL DISCRIMINATION OF WORDS 
Name 
1. y b d g f 
2. m h n r t 
3. no on imp in nip 
4. goes do go ago dog 
5. saw war as was waste 
6. pet tab tap top pat 
7. girl dog boy dig day 
8. won no new mew was 
9. and tend on ended end 
10. lack clock clack black lark 
11. frost first fast firm trust 
12. same came name some somebody 
13. slat last lost let blast 
14. jump jest just jet must 
15. drip prop drops rap drop 
16. clear clean close climb lean 
17. par park trap party quart 
dark part 
18. eight sought rough ought taught 
aught tough 
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TEST FOR VISUAL DISCRIMINATION OF WORDS (Continued) 
19. quite quick quack point 
quiet question quit 
20. state elation tasted station 
stationed started skating 
21. dinner differ difference deferent 
different deference 
22. nomination notion mention mountain 
motion mentioned 
23. quarter portion bracelet particle 
practice practical poultice 
24. other the weather wea_l th 
whether whither wealthier 
25. obscure advice above advances 
dance advance 
26. sure obscure scare secure 
second server cure 
27. portable possible probably probable 
problem practical desirable 
28. contact contain contract con tracts 
contacts capital convict 
29. immediate mediates mediate mistake 
meditate material meditative 
30. regular regulate regulation radiation 
registration negotiation recognition 
Directions: 
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LISTENING COMPREHENSION 
GRADE ONE 
Place answer sheet on children's desks. I am going 
to read to you a selection. Listen carefully as I read. 
When I have finished I am going to ask you some questions. 
You are to circle the correct letter, a, b, or c. Do not 
turn your papers over until you are told to do so. Listen. 
(Read) Turn your paper over and circle the letter that an-
swers the questions as I read them for you. 
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LISTENING COMPREHENSION 
Bunny Boy 
One day when Dick woke up, he could hear the rain 
splashing on the roof. It fell with a splash on the street 
and on the sidewalk. "How hard it is raining," thought Dick. 
"Bunny doesn't like the rain. I must bring him inside." So 
he got dressed and went outside. 
What a surprise Dick had~ He saw a little girl 
standing by the rabbit pen. She had a big umbrella, and she 
was holding it over Bunny Boy. "You are Dick's rabbit," she 
was saying. "You don't like the rain. I will keep you dry." 
"Sally," called Dick, "what are you trying to do?" 
"Oh, Dick," said Sally, "please help me. I could not open 
the pen, but I can keep Bunny dry. You came just in time." 
"Funny Sally," laughed Dick. "You helped my rabbit, 
and so I will help you." So Dick helped Sally, and they both 
took Bunny Boy to another place. They took him into the 
house. 
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MULTIPLE CHOICE QUESTIONS 
1. Dick could hear rain splashing on the 
(a) street (b) roof (c) window 
2. It was raining 
(a) slow (b) fast (c) hard 
3. He got 
(a) dressed (b) hungry (c) cold 
4. The rabbit didn't like 
(a) snow (b) rain (c) sleet 
5. Dick had a 
(a) party (b) game (c) surprise 
6. Standing by the rabbit's pen was a 
(a) girl (b) boy (c) man 
7. She had a big 
(a) doll (b) dog (c) umbrella 
8. She could not open the 
(a) door (b) pen (c) box 
9. Sally 
(a) cried (b) talked (c) laughed 
10. They took the rabbit to another 
(a) pen (b) Elace (c) barn 
Directions: 
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LISTENING COMPREHENSION 
GRADE TWO 
Place answer sheet on children's desks. I am going 
to read to you a selection. Listen carefully as I read. 
When I have finished I am going to ask you some questions. 
You are to circle the correct letter, a, b, or c. Do not 
turn your papers over until you are told to do so. Listen. 
(Read) Turn your paper over and circle the letter that an-
swers the questions as I read them for you. 
I 
I 
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LISTENING COMPREHENSION 
Looking For A Home 
The big pumpkin which grew outside a stone wall in 
a field was lonely. A little black kitten was lonely, too. 
The pumpkin wanted to belong to a boy; the kitten wanted to 
belong to a girl. So the pumpkin and the kitten started 
out on a search together. When night fell the kitten grew 
cold, so a friendly woodcutter hollowed out the pumpkin 
and the kitten hopped in. The next day was cold and rainy. 
A friendly carpenter cut a window in the pumpkin so the 
kitten could stay dry and see where they were going. The 
pair traveled along all day, and at dusk they came to a 
house where a little boy and a little girl were wishing 
for a pumpkin and a kitten. That night a pumpkin with a 
candle inside sat smiling in the window, and a little black 
kitten sat beside him. 
-66-
MULTIPLE CHOICE QUESTIONS 
1. The pumpkin met the lonesome 
(a) dog (b) kitten (c) cow 
2. The kitten grew 
(a) tired (b) hungry (c) cold 
3. Mr. Woodcutter cut off the pumpkin's 
(a) top (b) stem (c) leaves 
4. The kitten jumped into the 
(a) wagon (b) lake (c) pumpkin 
II 5. He became very 
(a) ~ (b) hungry (c) dry 
6. A man cut 
(a) holes (b) doors (c) window 
7. The kitten and the pumpkin came to a 
(a) church (b) town (c) house 
8. The boy and girl saw the 
(a) elephant (b) pumpkin (c) children 
9. They put the pumpkin in the 
(a) window (b) cellar (c) kitchen 
10. The kitten and pumpkin were 
(a) sad (b) friendly (c) haJ2EY 
I 
Directions: 
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LISTENING COMPREHENSION 
G~BTIDlliE 
Place answer sheet on children's desks. I am going 
to read to you a selection. Listen carefully as I read. 
When I have finished I am going to ask you some questions. 
You are to circle the correct letter, a, b, or c. Do not 
turn your paper over until you are told to do so. Listen. 
(Read) Turn your paper over and circle the letter than an-
swers the questions as I read them for you. 
I' 
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LISTENING COMPREHENSION 
A Quick-Running Squash 
Charles' father gave him land for a garden of his 
own. One day a stranger stopped by and made the boy a gift 
of the seed of a magic quick-running squash. Charles planted 
it, and within minutes, the vine had grown from its corner 
to the gate and down the street, with an orange squash on 
its far end. Charles ran after it and caught the squash 
when it ran into a rock. He sat on it just to make sure. 
Suddenly Charles was flying~ The squash flew over the stone, 
down the road, and over the wall. Even Charles' father on 
horseback could not catch up. When at last the squash came 
to a stream, it turned homeward again, since it could not 
swim. And Charles was so tired he had to be carried into 
the house. During lunch there was a loud noise in the yard--
the quick-running squash had broken into twelve enormous 
pieces. And no one to this day has seen another magic quick-
running squash. 
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MULTIPLE CHOICE QUESTIONS 
1. Charles' father gave him 
(a) land (b) car (c) bicycle 
2. The stranger gave the boy a 
(a) plane (b) picture (c) seed 
3. The vine grew within 
(a) seconds (b) hours (c) minutes 
4. The squash stopped for a moment at the 
(a) brook (b) rock (c) house 
5. The squash turned at the 
(a) stream (b) river (c) ocean 
6. The squash carried Charles for a 
(a) dance (b) play (c) ride 
7. Charles' father and his horse trotted 
(a) ahead (b) behind (c) beside 
8. The squash returned to the 
(a) house (b) garden (c) yard 
9. The squash broke into 
(a) 2 pieces (b) 4 pieces (c) 12 pieces 
10. There was a loud noise in the 
(a) house (b) yard (c) barn 
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